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PROFESSIONAL PRACTICES TO INCREASE 
STUDENT ENGAGEMENT IN LEARNING
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and School Leadership (AITSL) provides 
national leadership for the Commonwealth, 
State and Territory Governments in 
promoting excellence in the profession  
of teaching and school leadership.

As a not-for-profit social enterprise  
we’re committed to using the power  
of innovation to solve social challenges. 

http://http://www.innovationunit.org/
http://www.aitsl.edu.au/
http://www.aitsl.edu.au/learning-frontiers
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LEARNING FRONTIERS IS A COLLABORATIVE 
INITIATIVE CREATED TO TRANSFORM TEACHING  
AND LEARNING SO THAT EVERY STUDENT 
SUCCEEDS IN AN EDUCATION WORTH HAVING. 

The initiative brings together clusters of schools and other interested 
parties – ‘design hubs’ – to explore professional practices that increase 
student engagement in learning. Design hubs explore teaching, learning 
and assessment practices that are built upon four design principles for 
engaging learning. 

Learning Frontiers is:

A large scale collaborative enquiry, drawing on the 
collective wisdom, experience, ambition and imagination  
of participants to develop professional practice that 
increases student engagement in learning. Teachers 
themselves construct the knowledge the education 
community needs to move forward the professional 
practice of every Australian teacher.

High quality professional learning for participants in 
and out of design hubs. As individuals and in groups, 
participants are likely to reconfigure their practice – 
leadership and pedagogic – over time as they observe the 
benefits of students’ increased engagement in learning. 
Teachers learn from each other, from experts and others 
about learning that engages learners behaviourally, 
emotionally and cognitively. 

A system level intervention, explicitly intended to 
stimulate the growth of new relationships between 
schools, and between schools and new partners: families, 
communities, for- and non-profit organisations and public 
services amongst others. These new arrangements – 
design hubs – are geared to and formed for the purpose of 
increasing students’ engagement in learning. For instance 
by extending learning environments and opportunities 
beyond the classroom, and for connecting in-school 
learning with the outside, ‘real world’, of students’ lives.

A scaling and diffusion program, designed to enable 
professional practice that increases student engagement 
in learning to spread beyond the design hub where the 
practice originates, to benefit students in developer 
schools; students whose schools are not taking part; and 
even students who don’t go to school at all.
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INTRODUCTION TO THIS ISSUE

Welcome to the second issue of Insights and Ideas. 
In the first issue we set out the case for change 
in education and began to look at the concept 
of engagement in learning. We also shared the 
structure and thinking behind the initiative - the 
design principles and early set up of design hubs. 
In this second issue we are exploring further the 
concept of ‘engagement in learning’. We look 
at early data and messages from the Learning 
Frontiers engagement surveys alongside research 
evidence, and examples of practice from Australia 
and around the world. 

Insights and Ideas is designed to be an informal 
‘research journal’ for Learning Frontiers - providing 
a place to share learning, evidence and emerging 
practices from within and beyond the program to 
support design hubs as they develop and test their 
own approaches to engaging learning.
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http://www.aitsl.edu.au/docs/default-source/default-document-library/professional_practices_increase_student_engagement_learning.pdf?sfvrsn=0
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WHAT WE MEAN BY 
ENGAGEMENT
- A REMINDER 

Researchers from around the world are currently 
focusing on the challenge of measuring and raising 
student engagement. But there are many different 
understandings of what engagement means. In 
psychology research at least, there is now consensus 
that engagement is a complex concept that has a 
number of different parts. 

The Canadian Education Association (CEA) is carrying out a  
long-term enquiry into student engagement in learning and 
in school. They describe three different kinds of engagement: 
academic, social and intellectual.

The need for a distinction between ‘academic’ engagement and 
‘intellectual’ engagement reflects the view that good performance 
at school does not necessarily equate to lasting learning; nor is it 
sufficient for success in work and life after school.

Academic engagement 
covers the commitment to work that 
is typical of high achieving students 
– attending lessons, regular 
homework, participation in lessons.

Social engagement  
covers the school-level forms of 
participation in which a student might 
participate in without being engaged 
in school work – for example, 
having a feeling of belonging at 
school, being part of extra-curricular 
activities, good attendance.

Intellectual engagement 
is defined as “serious emotional and 
cognitive investment in learning” that 
results in “confidence as knowledge-
builders, problem-solvers, conceptual 
thinkers, self-motivated learners; 
orientation to original work and often 
collaboration” (Dunleavy and Milton, 
2009: 12).
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http://www.cea-ace.ca/
http://www.cea-ace.ca/sites/cea-ace.ca/files/cea-2009-wdydist-concept.pdf
http://www.cea-ace.ca/sites/cea-ace.ca/files/cea-2009-wdydist-concept.pdf
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EVIDENCE

Gallup’s State of America’s Schools 
research looks at students’ emotional 

engagement — simply put, their level of 
involvement in and enthusiasm for learning. 

‘This factor incorporates students’ perceptions of their 
teachers, classmates, and overall learning environment. 

Emotional engagement is the heartbeat of the education 
process, pumping energy and imagination into students’ day-

to-day experiences at school. 

It should come as no surprise, then, that students’ engagement 
levels are directly related to their academic performance. In 

2009, Gallup conducted an in-depth study of 78,106 students in 
160 schools across eight states; the results offered compelling 

evidence of a connection between engagement and achievement. 
Researchers statistically controlled for students’ average socio-

economic status using the percentage of students in each school 
receiving free or reduced lunch.’

 
But engagement 
is also associated 

with the confidence and 
disposition towards challenge 

that will equip students to 
succeed even as job markets 

change and the value of 
qualifications shift.

Goldspink and Foster, 2013 
“We need a whole 
population of young people 
who are aware of important 
problems, inspired to do 
something about them and, 
most importantly, are active.”

Tim Kenworthy,  
Founder of Useful 

EVIDENCE

Stronger engagement leads 
to better performance in school 

that will serve students well in the 
short term, and  

help them acquire the qualifications 
they need to  

enter the job market. 
American National Research Council, 

2003; Fredricks et. al, 2004; 
Dunleavy et al, 2012
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http://www.gallup.com/strategicconsulting/168422/state-america-schools-report.aspx
http://www.gallup.com/strategicconsulting/168422/state-america-schools-report.aspx
http://www.tandfonline.com/doi/full/10.1080/0305764X.2013.776513#tabModule
http://useful.org.au/
http://www.nap.edu/openbook.php?record_id=10421
http://www.nap.edu/openbook.php?record_id=10421
http://ceep.indiana.edu/hssse/Fredricks.pdf
http://www.cea-ace.ca/sites/cea-ace.ca/files/cea-2012-wdydist-report-1.pdf
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ARE OUR LEARNERS 
DEEPLY ENGAGED?
THE IMPORTANCE OF DEEP ENGAGEMENT IN LEARNING

Intellectual engagement is a useful concept, but for other 
researchers there is a deeper kind of engagement that 
goes beyond just intellectual engagement in tasks - it is 
about also developing a strong learning disposition that 
will last beyond school (Munns & Martin, 2005).

Learning Frontiers values both short-term engagement in 
worthwhile learning tasks and the development of a life-
long identity as a learner.

Overall, and at its simplest, being engaged in something 
means being involved in and meaningfully connected. It 
means caring about what you are doing - whether that is 
a single piece of work or activity, or a long-term project or 
goal. And one can lead to the other. 

Research now suggests that 
individual experiences of being 
engaged in learning contribute to 
growing motivation over time. In 
other words, being an engaged 
learner is addictive: with every deep 
learning experience, you’re more 
likely to become a learner for life. 
Liem & Martin, 2011 Munns & Martin, 2005

Understanding and measuring this kind of deep 
engagement in learning is a challenge we are exploring  
in Learning Frontiers.
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http://www.aare.edu.au/data/publications/2005/mun05400.pdf
http://www.google.com/url?q=http%3A%2F%2Fonlinelibrary.wiley.com.ezp-prod1.hul.harvard.edu%2Fdoi%2F10.1111%2Fj.1742-9544.2011.00049.x%2Fabstract&sa=D&sntz=1&usg=AFQjCNFJ2yWeEX9yHDQWPY0lsvtYCw7BZA
http://www.google.com/url?q=http%3A%2F%2Fwww.aare.edu.au%2Fdata%2Fpublications%2F2005%2Fmun05400.pdf&sa=D&sntz=1&usg=AFQjCNHYv9rh1yTMqHFjnyL-YysA2O9WZA
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THE IMPORTANCE OF DEEP ENGAGEMENT IN LEARNING

 
 

We wanted to develop and 
test a survey which would take 

account of the following aspects 
of deeply engaging learning:

Is learning a part of the  
students’ identity? 

Is learning pervasive – does it extend 
beyond the school?

Is learning social – does it extend to 
relationships with peers and others in 

the community?

Is learning deep – does it result 
in memorable and meaningful 

experiences?

Is learning relevant – do students 
feel its connection to their future 

lives, not just their next exam?
Deakins Crick et al, 2011

THE LEARNING FRONTIERS 
ENGAGEMENT SURVEYS

Within Learning Frontiers we developed a set of 
engagement surveys for primary and secondary 
age students, as well as for parents, teachers and 
community members. The student survey has so far 
been taken by 4,500 students across Australia, and the 
adult survey has been taken by over 800 parents and 
educators. 

The survey will be refined and developed with schools 
as part of the program, but reviewing the findings so 
far is helping to uncover issues and challenges around 
deep engagement that the program, teachers and 
students are beginning to grapple with and better 
understand. 

A note on making the survey really useful 

So often students and teachers take part in a survey 
and the results go off into a university department or 
research institution, never to be seen again. Although 
it’s gratifying to contribute to wider learning, there’s no 
direct benefit to the schools taking part. In Learning 
Frontiers, we wanted to make sure that the best and 
most useful learning from the engagement survey 
would take place in the design hubs, and so each 
school in a hub receives their data set, benchmarked 
against all the other Learning Frontiers schools. There 
is also a practical tool for schools to help them explore 
explore their survey results and use them as a first step 
for deeper enquiry and action to increase engagement.

“For us the survey has reaffirmed a lot of 
our thinking about engagement but has 
also given us some baseline data that 
we can use to direct our thinking and 
investigations into how we better engage 
students in the process of learning. We are 
excited about where these investigations 
might take us on our journey!” 

Skye van Heusden,  
Prospect North Primary School

http://learningemergence.net/wp-content/uploads/2012/05/LearningFuturesEvaluation-Final-Dec2011.pdf
https://www.surveymonkey.com/s/learningfrontiers
http://www.aitsl.edu.au/learning-frontiers
www.prospectnorth.sa.edu.au
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EVIDENCE

Finland and South Korea 
translated and administered the 

engagement in learning survey as part 
of their participation in GELP, the Global 

Education Leaders’ Partnership. GELP 
supports system leaders around the world as 

they transform their education systems so that 
all learners can develop the skills, knowledge 

and dispositions they need to survive and thrive 
in the 21st century. 

Learner engagement is seen by GELP as critical 
to this agenda and in 2013/14 a working group of 
six countries was formed to explore engagement 

and disengagement in their contexts. Around 1200 
children aged 13-15 in Korea and 15,000 in Finland 
(8.5% of all Finnish 13-15 year olds) completed the 

survey in Spring 2014.

Our survey data compares favourably with 
Finland’s 13-15 year olds, where around half 

of students say they enjoy school and 
South Korea where that figure is just 43%. 

Similarly, a large-scale study of US 
students reports that 54% enjoy being 

at school, 80% enjoy learning new 
things, and 88% want to do 

their best at school.

A SNAPSHOT OF THE SURVEY 
DATA - KEY MESSAGES

The Learning Frontiers engagement 
survey has been designed as part of a 
developmental process for schools - a 
diagnostic tool to help participants work out 
their starting points and what they might 
focus on in the program - rather than as part 
of a research study. In fact some students, 
teachers and parents who completed the 
survey were not even taking part formally in 
Learning Frontiers; they are independently 
curious about engagement and no doubt 
finding ways to increase engagement for 
themselves. 

The results of the survey provide some 
interesting insights into the views of 
learning held by students, teachers and 
parents, which are proving useful to hub 
and school leaders as they begin their 
Learning Frontiers journeys. And, helpfully, 
when compared with other more ‘research 
oriented’ survey findings, Learning Frontiers 
results are remarkably consistent. For 
example, PISA 2012 results highlighted that 
‘93% of students believe that trying hard at 
school is important and only 12% believe 
that school is a waste of time. However 
many students are not engaged with school; 
they report being dissatisfied with school, 
not feeling in control of their ability to 
acquire knowledge and not feeling capable 
of performing at high levels’. These findings 
chime with the results of our own survey, 
some of which are set out in this section.

At a glance, student’s attitudes 
towards school work and effort at 
school are highly positive:

I like being 
at school

I take pride in 
my schoolwork 
and feel pleased 
when I do well

I try hard 
at school

71%

93%

92%
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www.gelponline.org  
www.gelponline.org  
https://docs.google.com/file/d/0B8HUJVsTHIJoVzVmQlJrQVJBVHM/edit
http://www.google.com/url?q=http%3A%2F%2Fwww.qisa.org%2FdmsStage%2FMyVoice_NatReport2013&sa=D&sntz=1&usg=AFQjCNGS4RkuNJzvg8Y91FPTW7JIbcx5hQ
http://www.keepeek.com/Digital-Asset-Management/oecd/education/pisa-2012-results-ready-to-learn-volume-iii/engagement-with-and-at-school_9789264201170-6-en#page3
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However, digging deeper, there is a significant 
minority of students who don’t feel a sense of 
belonging at school or a connection with the 
learning that takes place there: And most 

worrying 
of all

What impact might this have on learning outcomes?

15% 

15% 

I’m usually 
bored at 
school

38% 
23% 23% 

I do not like 
being at 
school

I don’t talk to other 
people, such as 
family members, 
about what I am 
learning at school

I really don’t 
care about 
school anymore

22% 
38% 

I can’t remember 
what I learnt at 
school at the end 
of each day

I stop thinking 
about a lesson 
once it’s over

I do as little  
work as possible 
at school
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In 2009, the Canadian Education 
Association (CEA) found that only 37% 

(11,959) of the 32,322 students in their study 
were ‘intellectually engaged’ (defined as 

serious emotional and cognitive investment 
in learning). This is compared to approximately 
70% of students who reported a positive sense 

of belonging, high levels of participation, and 
positive rates of attendance. The data also 

clearly indicate that intellectual engagement 
decreases steadily and significantly from 

Grade 6 to Grade 12. A similar trend is found 
in the US as 32% of sixth grade students 

report school to be boring, but by 10th 
grade, the percentage rises to 50%. 

And it seems that as students  
get older they are less likely 
to be engaged:

38% 
79% 

Students aged 13-15 
say they don’t often 
think about a lesson 
once it is over

Compared to 38% of all 
school-age students

A closer look at the  
student survey results
A factor analysis of responses indicates that students 
tend to fall into two groups, either responding to 
most questions in a way that suggests a positive 
experience of school and learning, or a negative one. 
There is a lot of overlap between students who report 
negative learning behaviours (such as not talking to 
others about what they are learning or not redrafting 
work when they are unhappy with their first attempt) 
and those who have negative feelings towards school 
(such as often feeling bored, or that school is not 
preparing them for life). These students are also more 
likely to be those who report a lack of motivation at 
school: they do as little work as possible, and spend 
most time pretending to pay attention.

There are some clues in the survey 
responses as to what might be causing 
a lack of deep engagement in learning:

26% 39% 

What I learn 
in school  
is irrelevant 
to my life

Activities at 
school are 
not hands-on

Many students “withdraw from the learning 
process, in body or in spirit, before they 
have achieved the level of knowledge and 
understanding needed to succeed as adults 
in today’s world”. 
Dunning, 2008

http://www.google.com/url?q=http%3A%2F%2Fwww.cea-ace.ca%2Fsites%2Fdefault%2Ffiles%2Fcea-2009-wdydist.pdf&sa=D&sntz=1&usg=AFQjCNG4Px0Lp4m3RLuEsJw0eNhLH2UBWA
http://www.google.com/url?q=http%3A%2F%2Fwww.cea-ace.ca%2Fsites%2Fdefault%2Ffiles%2Fcea-2009-wdydist.pdf&sa=D&sntz=1&usg=AFQjCNG4Px0Lp4m3RLuEsJw0eNhLH2UBWA
http://www.cea-ace.ca/education-canada/article/teaching-learning-what-do-we-knowlenseignement-ax%C3%A9-sur-lapprentissage-quen-
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High aspirations 
are both a cause 
and effect of prior 
achievement. 
‘[aspirations] are 
both a predictor and 
a product of one’s 
abilities, personal 
attributes, socialisation 
and experiences’.
Gutman and Akerman, 2008

EVIDENCE
Australia has an increasing demand  
for high-skilled workers (Australian 

Workforce and Productivity Agency, 
2012; Bradley et. al., 2008; Manyika et. al., 
2012) and decreasing demand for those 

with only certificate I or II-level qualifications 
(Rumbens, 2012). But meeting the need 

for higher skills is not as simple as boosting 
numbers holding qualifications; the OECD survey 

of Adult Skills shows that improvements in grades 
and qualifications does not necessarily translate 

into higher skill levels (OECD, 2013: 14). Trend 
forecasters predict that in advanced economies 
like Australia, steady improvement in education 

outcomes will not be enough; creating a new, 
much more highly skilled cohort of young people 

with require change in how students learn and 
how schools operate. 

 McKinsey Global Institute/Manyika et. al., 2012: 13

And 21% of students don’t believe 
that school is helping them become 
the person they want to be: 

Students are not seeing the connection 
between their learning and their wider or 
longer term aspirations. Is it that schools do 
not know enough about students’ lives and 
their wider goals to do the best possible job  
of making learning meaningful for them?

24% 

I don’t receive 
useful feedback 
on my progress

 
Ambition can be 

defined as the combination 
of aspiration and expectation, 

and studies have found that the 
time between 11-14 years of age 

tends to be the period in which young 
people’s aspirations begin to become 
more grounded in (perceived) realities. 

(Gottfredson, 2002) The influence of 
peers and wider society increases in 

importance in the early teenage years. 
This is also a period in which young 

people are particularly prone to 
disengagement from school..
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http://webarchive.nationalarchives.gov.uk/20090114000528/http:/cabinetoffice.gov.uk/media/109339/aspirations_evidence_pack.pdf
http://www.awpa.gov.au/publications/documents/Future-Focus-Australias-skills-and-workforce-development-needs-Discussion-Paper.pdf
http://www.awpa.gov.au/publications/documents/Future-Focus-Australias-skills-and-workforce-development-needs-Discussion-Paper.pdf
http://www.awpa.gov.au/publications/documents/Future-Focus-Australias-skills-and-workforce-development-needs-Discussion-Paper.pdf
http://skills.oecd.org/documents/OECD_Skills_Outlook_2013.pdf
http://skills.oecd.org/documents/OECD_Skills_Outlook_2013.pdf
http://www.mckinsey.com/~/media/McKinsey/dotcom/Insights%20and%20pubs/MGI/Research/Urbanization/Urban%20world%20-%20Rise%20of%20the%20consuming%20class/MGI_Urban_world_Rise_of_the_consuming_class_Full_report.ashx
http://www.google.com/url?q=http%3A%2F%2Fwww.udel.edu%2Feduc%2Fgottfredson%2Freprints%2F2002CCtheory.pdf&sa=D&sntz=1&usg=AFQjCNEOJ7zYCCogrdjVGEK7NQC4upBjwA
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EVIDENCE
The Behaviour at School Study found that “teachers 

were far more likely to see the reasons for disengaged 
behaviour in the individual student or in home or family 

factors. Few teachers believed that any  
in-school factors, particularly curriculum and 

pedagogy, contributed to student behaviour.”

Of the three factors the Gallup Student Poll 
measures — hope, engagement, and well-being 

— engagement is the one on which teachers and 
schools have the greatest influence.

The student-teacher gap
There are some crucial areas 
where responses from students 
and teachers differ significantly. 

38% 7%

I am usually 
bored at 
school

A similar proportion (31%) of 
students report spending a lot of 
time pretending to pay attention.

My students 
are bored

31% 92%

I don’t try to 
do my work 

again if I’m not 
happy with it

My students 
care about 

the quality of 
their work.
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 Practice example: 
The Australian Science and Mathematics School (ASMS) 
is a public senior high school for students aged  
14-18. The school is located on the campus of Flinders 
University, in Adelaide, and the curriculum is designed 
and delivered in partnership with the University’s 
Faculty of Science.

The school has a strong sense of community because 
the learning environment is designed to enable high 
levels of interactivity and collaboration amongst 
students and teachers.

As well as encouraging collaborative learning, students 
are able to shape their learning to best suit their own 
goals and preferences. A lot of emphasis is placed on 
metacognition, and on students learning how to learn.

The learning space consists of a learning commons and 
studios for practical work. Students are able to organise 
desks in the commons to suit their daily agreed learning 
needs. Internal walls are mostly made of glass to  
‘de-privatise’ teaching practice.

The school’s specialism is in Maths and Science, 
and classes in these areas adopt a problem-based 
pedagogy, with the intention that student are 
consistently applying their learning to real problems. 
‘STEM Mentors’ – professionals working in the fields 
of science, technology, engineering and maths – are 
invited to provide support to projects, judge exhibitions, 
offer opportunities for field work and more.

21% 4%

I don’t think 
that school is 
helping me 
become the 

person I want 
to be

The school is 
not helping 

students 
become the 
person they 
want to be

http://www.google.com/url?q=http%3A%2F%2Fwww.bass.edu.au%2Ffiles%2F6913%2F5966%2F8146%2FSullivan_BaSS_Punish_Them_or_Engage_Them_Report_Overview__visual.pdf&sa=D&sntz=1&usg=AFQjCNHmZKe8N0M39Xf5A2Uf0EbcInZt2w
http://www.gallup.com/strategicconsulting/168422/state-america-schools-report.aspx
http://www.asms.sa.edu.au/
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HOW RELIABLE ARE THE SURVEY RESPONSES?

 Practice example: 

a real sense of collective endeavour. Working in this 
way dramatically enhanced the confidence, skills 
and capabilities of students, and also shifted their 
expectations and appreciation of learning. Teachers 
willingly improved their pedagogy as a result of student 
involvement and by working closely together staff and 
students have reached new levels of understanding 
and appreciation of their respective roles and 
perspectives.

“I wasn’t always the best of students, but I joined the 
Student Commission and my perspective of learning 
changed. I can appreciate it, I can lead it, and I can 
help others to love learning like I do.” Dolcie Thorpe, 
Year 10 student, Harris Academy Bermondsey

   Find out more:  
The Harris Federation, supported by Nesta, 
created a toolkit to help other schools or 
groups of schools create their own Student 
Commissions.

“When undertaking the survey with my students I read 
each statement out loud to them one at a time and as 
a group we discussed what they thought the statement 
meant. I was very open with them in regards to them being 
as honest as they wanted with their answers and that they 
wouldn’t get into trouble. Reading and discussing the 
statements meant that all of my students were on the same 
wavelength with understanding and therefore the data 
collected would be true. The students were worried about 
being honest because they felt initially it was a “test” of 
some sort with right or wrong answers. Once they realised 
we just wanted their feedback and it would help me with 
my teaching to get that feedback they were open to the 
task.” Casey Gouck, Prospect North Primary School

Students becoming discerning consumers  
of learning - Harris Student Commission on Learning 
(London)

Launched in October 2008, the Harris Student 
Commission was set up as a research and development 
project to bring together hundreds of students and 
teachers to create a new design for learning across 
the Harris Federation. The commission wanted to bring 
about:

• significant and lasting changes to teaching and 
learning

• a step-change in student engagement, motivation 
and learning

Over two years the commission delivered tangible 
and lasting improvement in the range and quality of 
teaching and learning approaches, and in student 
engagement in learning, right across the Harris 
Federation. 

New student-teacher partnerships were established 
on the basis of equal responsibility for learning and 

It is perfectly reasonable to take student’s views at face 
value - after all, they are well-placed to know if they 
are deeply engaged in what they are doing. However 
Goldspink, Foster & Winter have found “a pronounced 
tendency for students to rate their engagement 
more highly than trained observers”. In other words, it 
appears that when students are simply asked about 
engagement, they tend to want to portray themselves 
as good students, or do not have very high expectations 
about what they should be getting from school.
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http://www.google.com/url?q=http%3A%2F%2Fwww.harrisbermondsey.org.uk%2F&sa=D&sntz=1&usg=AFQjCNFCzfMza3h1MJkskCsMqTjg_pV5Ug
http://www.google.com/url?q=http%3A%2F%2Fwww.nesta.org.uk%2F&sa=D&sntz=1&usg=AFQjCNHUa7N61VnyEBqvJ2iM9U64_FV6QQ
http://www.google.com/url?q=http%3A%2F%2Fwww.studentcommission.org.uk%2F&sa=D&sntz=1&usg=AFQjCNHp6-_uGwH0qDB82l0F6yXLpB1U9w
www.prospectnorth.sa.edu.au
http://www.google.com/url?q=http%3A%2F%2Fwww.harrisfederation.org.uk%2F41%2Flearning-commission&sa=D&sntz=1&usg=AFQjCNGHtVToBeLJx3zvjMwptRlpaCaLsg
http://www.google.com/url?q=http%3A%2F%2Fwww.harrisfederation.org.uk%2F41%2Flearning-commission&sa=D&sntz=1&usg=AFQjCNGHtVToBeLJx3zvjMwptRlpaCaLsg
http://www.google.com/url?q=http%3A%2F%2Fwww.harrisfederation.org.uk%2F&sa=D&sntz=1&usg=AFQjCNFpb4eoFVtNsFKsRYNE87PSljxy2Q
http://www.google.com/url?q=http%3A%2F%2Fwww.harrisfederation.org.uk%2F&sa=D&sntz=1&usg=AFQjCNFpb4eoFVtNsFKsRYNE87PSljxy2Q
http://www.google.com/url?q=http%3A%2F%2Fwww.learningtolearn.sa.edu.au%2Ftfel%2Ffiles%2Flinks%2FStudent_Engagement_and_Qua.pdf&sa=D&sntz=1&usg=AFQjCNG9p_krDXtu0h4MKrX6Gvi49VA-0w
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HOW IS LEARNING FRONTIERS APPROACHING 

THE KEY CHALLENGES 
FROM THE ENGAGEMENT SURVEYS?

Overall, most students are committed to the 
values of school and want to portray themselves 
as good learners who work hard. But not as 
many display all the characteristics of being 
deeply engaged in learning. The gap shows in 
the sustainability of their learning, where fewer 
students remember what they learn, and in their 
learning habits and motivation, where students 
are not committed to repeating work if they get 
something wrong. 

This suggests that, while students think school 
is important and are willing to attend and 
pay attention, the teaching and learning they 
experience is not sufficiently engaging for 
students to pursue it beyond what is necessary 
to pass a class. It is deep engagement that forms 
the root of life-long learning: the quality that will 
help students continue learning beyond school 
and thrive in their future. 

What is causing this discrepancy? What are the 
challenges we need to respond to if we want to 
help more students become deeply engaged in 
learning and more motivated to pursue it?

14   LEARNING FRONTIERS Insights & Ideas 2



LEARNING FRONTIERS  Insights & Ideas 2   15

CHALLENGE 1
STUDENTS ARE CONFUSED ABOUT WHAT LEARNING IS 
AND WHAT GOOD LEARNING LOOKS LIKE 

A RESPONSE TO CHALLENGE 1:  
SUPPORTING EDUCATORS TO DEVELOP 

RESPONSIBLE, KNOWLEDGEABLE LEARNERS 

The responses both from the Learning 
Frontiers survey and other data sets 
reveal a lot of uncertainty about learning 
[where students answer ‘don’t know’]. 
Students report that they do not talk to 
their friends or their parents about their 
learning, which might suggest that they 
don’t have the words or concepts to 
understand and describe their learning 
- metacognition - at their fingertips. An 
understanding of and commitment to 
learning is at the root of engagement, 
so the ability of teachers and leaders 
to enable students to become ‘expert 
learners’ will be a crucial step to 
developing deep engagement.

Research into when and how it is best 
for students to take more of a lead 
in learning has produced a variety of 
conclusions, but the majority of studies 

find that supporting students to take 
more responsibility and learn in more 
active and peer-led ways has a positive 
impact on understanding and skills 
(Ciaccia, Tsang & Handelsman).

It is clear that when schools get it 
right, these strategies can produce 
highly engaging environments for both 
students and teachers, and lead to work 
of unparalleled quality, which in turn has 
a huge impact on student confidence. 

But this is an area where there is a fine 
balance to be struck. How to equip 
teachers and school leaders with the 
skills to develop expert learners - whilst 
taking into account student needs 
and subject material - is one of the 
questions that the Learning Frontiers 
program as a whole hopes to pursue.

Guidance and feedback

http://www.google.com/url?q=http%3A%2F%2Fcst.yale.edu%2Fsites%2Fdefault%2Ffiles%2Factive%2520learning%2520bibliography.pdf&sa=D&sntz=1&usg=AFQjCNHIl8sqBxrSGCPcoK4kzGiU6IVSrw


It is important to distinguish between independent 
learning as a positive, mature step, and students being 
left to learn without any support. Students benefit from 
guidance and opportunities for discovery learning 
(Alfieri, Brooks, Aldrich & Tenenbaum, 2010). And when 
students have learning difficulties or are still in the 
process of mastering new material in subjects such as 
mathematics, they can benefit from a lot of guidance, 
albeit in combination with opportunities for self-
instruction and peer tutoring (Steedly, Drefah, Arefeh 
& Luke, 2008). Additionally, to build their knowledge 
as learners, students need effective feedback so they 
come to recognise when they are learning well and 
can become better evaluators of their own and others’ 
learning.

The Learning Frontiers engagement survey shows that 
24% of students don’t think they get useful feedback on 
their progress at school (whereas 96% of teachers said 
the feedback their students receive is useful).

`

  Practice example

Opotiki College, Bay of Plenty   
A co-educational secondary school with nearly 
450 students (83% Maori) based in the provincial 
town of Opotiki.

School leaders recognised that focusing 
primarily on each individual student can make a 
difference to their outcomes. They believe that 
every child deserves a champion: an adult who 
will never give up on them, who understands the 
power of connection and insists they become the 
best they can possibly be.

Learning (across all curriculum areas) is the 
primary focus. Changes to the structures, roles 
and to the language used around the school 
reflect this emphasis. 

• Heads of Departments are now Leaders of 
Learning (LOL), form teachers are Learning 
Advisors and form classes are Learning 
Advisories. 

• Class times are now 100 minutes long, 
providing three classes a day. This allows 
more time for teachers to focus on learning 
strategies in the context of the subject being 
studied.

• Learning Advisories meet twice a week for 
100 minutes and twice for ten minutes

• The Learning Advisor is the academic and 
pastoral mentor for each of their students 
and remains with them as their guide through 
their time at Opotiki College. The Learning 
Advisor has 16-20 students from different year 
levels and acts as a support network for these 
students. 

 
EVIDENCE 

The evidence of the effectiveness of 
feedback is documented in Hattie’s Visible 
Learning (2009). Giving good feedback has 
a considerable impact on student learning: 
roughly twice that of the average impact of 
schooling interventions (effect size of 0.79). This 
places feedback in the top ten influences on 
student achievement. However, “while feedback is 
among the most powerful moderators of learning, 
its effects are among the most variable.” (Hattie 
2011). 

Sadler (2008) claimed that in order for feedback 
to be effective and useful, three conditions have 
to be met: the learner needs the feedback; the 
learner receives the feedback and has time to use 
it; and the learner is willing and is able to use the 
feedback. In order for these conditions to be met, 
teachers needs to become more sophisticated in 
the way they give and collect feedback, and how 
students experience feedback during lessons. 

See Hattie’s Visible Learning for Teachers 
(2011) for a checklist of effective feedback 
strategies.
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http://www.google.com/url?q=http%3A%2F%2Fwww.apa.org%2Fpubs%2Fjournals%2Ffeatures%2Fedu-103-1-1.pdf&sa=D&sntz=1&usg=AFQjCNGoNiur9mEXqx1hHLMD9lQshZL0Ew
http://www.google.com/url?q=http%3A%2F%2Fnichcy.org%2Fresearch%2Fee%2Fmath&sa=D&sntz=1&usg=AFQjCNEVEdqeXNR3njKePlG5tCx5NnwqLA
http://www.google.com/url?q=http%3A%2F%2Fnichcy.org%2Fresearch%2Fee%2Fmath&sa=D&sntz=1&usg=AFQjCNEVEdqeXNR3njKePlG5tCx5NnwqLA
http://opotikicollege.wix.com/opotikicollege
http://www.google.com/url?q=http%3A%2F%2Fvisible-learning.org%2F&sa=D&sntz=1&usg=AFQjCNG0IDYLt1yfaPtBDs28YqFgj445LQ
http://www.google.com/url?q=http%3A%2F%2Fvisible-learning.org%2F&sa=D&sntz=1&usg=AFQjCNG0IDYLt1yfaPtBDs28YqFgj445LQ
http://www.google.com/url?q=http%3A%2F%2Fvisible-learning.org%2F&sa=D&sntz=1&usg=AFQjCNG0IDYLt1yfaPtBDs28YqFgj445LQ
http://www.google.com/url?q=http%3A%2F%2Fwww.amazon.com%2FVisible-Learning-Teachers-Maximizing-Impact%2Fdp%2F0415690153&sa=D&sntz=1&usg=AFQjCNH7cpQk49o8bghWO1pfrFdtdv7Qzg
http://www.google.com/url?q=http%3A%2F%2Fwww.amazon.com%2FVisible-Learning-Teachers-Maximizing-Impact%2Fdp%2F0415690153&sa=D&sntz=1&usg=AFQjCNH7cpQk49o8bghWO1pfrFdtdv7Qzg
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       EVIDENCE
A review of student engagement 

literature finds that students 
repeatedly state they want stronger 
relationships with their teachers, and 
to be known better as learners and 

as people.

Parsons & Taylor, 2011

Student/teacher 
relationships
When students take more 
responsibility for their learning, their 
relationship to and  
with their teachers changes. They 
are more able to see things from 
a teachers’ perspective, and this 
alignment of perspectives has been 
shown to be beneficial for better 
student-teacher relationships and to 
have a positive impact on learning 
(Gehlbach, Brinkworth & Harris, 2008). 
This recommends learning designs 
that create more opportunities for  
students to understand and respect 
the teacher role. 

 
           

EVIDENCE 
A recent good practice report by the 

Education Review Office found that having 
relationships which focused on the wellbeing 

of each student underpinned school’s success 
in keeping students at school and engaged. 

‘Every school leader emphasised the fundamental 
importance of having deeply caring relationships 

to establish the school culture they wanted. 
They all used restorative practices (based on 

respect, empowerment, collaboration and, when 
necessary, healing) as the approach to build those 

relationships.’

It goes on to say that of the schools studied, ‘no 
one aspect makes them succeed, they are a sum 

of all their parts. Those parts are held together 
by a strong vision, a vision owned and upheld 
by the whole community. Each community is 
built on a foundation of care; respectful and 
truly caring relationships exist between the 

members of the school’.

Helping students understand  
what good learning is
We know that when students really understand 
learning and know when it is happening this has  
a major impact on their achievement.

EVIDENCE
Students being able to evaluate 
their own work, and being able 

to have explicit conversations with 
teachers about their learning have 
some of the largest effect sizes on 

student achievement.  
Hattie, 2008
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http://www.google.com/url?q=http%3A%2F%2Fcie.asu.edu%2Fojs%2Findex.php%2Fcieatasu%2Farticle%2FviewFile%2F745%2F162&sa=D&sntz=1&usg=AFQjCNEAb1ChGQvdUK9I-2JsD8WXWmukWw
http://www.google.com/url?q=http%3A%2F%2Fdash.harvard.edu%2Fbitstream%2Fhandle%2F1%2F9276706%2FGehlbach%2520-%2520Changes%2520in%2520teacher%2520student%2520relationships(11-8-11).pdf%3Fsequence%3D1&sa=D&sntz=1&usg=AFQjCNFUjecANseta7s7ZWtceTNa0t5SMw
http://www.ero.govt.nz/National-Reports/Towards-equitable-outcomes-in-secondary-schools-Good-practice-May-2014
http://www.google.com/url?q=http%3A%2F%2Fvisible-learning.org%2Fhattie-ranking-influences-effect-sizes-learning-achievement%2F&sa=D&sntz=1&usg=AFQjCNFeB8klU7MB_2EUVvaSptjd33gkgw
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CHALLENGE 2 
STUDENTS ARE UNSURE ABOUT WHETHER OR NOT  
THEY ARE BEING PREPARED WELL FOR THE FUTURE 

A RESPONSE TO CHALLENGE 2:  
MAKING LEARNING MATTER

It is one thing to understand what 
learning is and what it looks like when 
it’s good, and another to know why you 
are learning and how it connects to the 
rest of your life. Perhaps students are 
less and less sure what they are  
learning for. 

Students need to understand that 
learning is purposeful, and where it is 
leading for them, personally. The dips 
in engagement as students get older 
suggest that too many cannot see 
the connection between learning and 
where they want to go, or they do not 
think it is school that will help them get 
there. For students who feel this way, 
having more experiences of how their 
learning in school can connect to real 
world outcomes - for them and for their 
communities - should contribute to 
deeper engagement. 

The survey results suggest that a large 
number of students, particularly older 
students, are not convinced that their 
time in school is worthwhile or that it is 
helping them become the person they 
want to be.  

Additionally, many students report not 
spending much time learning in hands-
on ways, and in authentic environments 
(with and from adults outside school). 
This is concerning as reviews of the 
evidence suggest these practices are 
beneficial for student outcomes (Vega, 
2012) and that students are keen for 
the kinds of learning opportunities that 
connect learning to real-world interests, 
questions and contexts (Parsons & 
Taylor, 2011). How can schools approach 
the challenge of ensuring student 
work is - and feels - meaningful and 
worthwhile?

‘Relevance’ is an awkward notion as it 
can too easily slip into unchallenging 
work or indulging short-term interests, 
which is why Learning Frontiers focuses 
foremost on engagement. Students can 
be deeply engaged learning biophysics 
or classical Greek and engagement 
in and of itself has life-long positive 
impacts regardless of the applicability 
of what is learnt. (Abbott-Chapman et 
al, 2013). 

http://www.google.com/url?q=http%3A%2F%2Fwww.edutopia.org%2Fpbl-research-learning-outcomes&sa=D&sntz=1&usg=AFQjCNH1SQrWa8ted0ypiSiAOFRZLxIaeQ
http://www.google.com/url?q=http%3A%2F%2Fwww.edutopia.org%2Fpbl-research-learning-outcomes&sa=D&sntz=1&usg=AFQjCNH1SQrWa8ted0ypiSiAOFRZLxIaeQ
http://www.google.com/url?q=http%3A%2F%2Fcie.asu.edu%2Fojs%2Findex.php%2Fcieatasu%2Farticle%2FviewFile%2F745%2F162&sa=D&sntz=1&usg=AFQjCNEAb1ChGQvdUK9I-2JsD8WXWmukWw
http://www.google.com/url?q=http%3A%2F%2Fcie.asu.edu%2Fojs%2Findex.php%2Fcieatasu%2Farticle%2FviewFile%2F745%2F162&sa=D&sntz=1&usg=AFQjCNEAb1ChGQvdUK9I-2JsD8WXWmukWw
http://onlinelibrary.wiley.com/doi/10.1002/berj.3031/abstract
http://onlinelibrary.wiley.com/doi/10.1002/berj.3031/abstract
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When well-designed, a real-world 
learning experience would be 
expected to have the following 
significant aspects: 

Relevance - it is easy for students to answer the 
question ‘Why are we doing this?’ If the justification 
feels false, the product and target may not have been 
chosen carefully enough. Students might be able to 
come up with ways to work towards something more 
useful.

Confidence-building - creating something that has 
meaning and value is a memorable experience and 
builds self-worth. The product has been well chosen if 
students care about what they are working towards. If 
not, there may need to be another aspect of the project 
to work out why not. Do they need to go through an 
enquiry or empathy-building process first to understand 
the need for what they are creating? The introduction 
of a new project or authentic learning cycle is a very 
important moment - ideally it should take place in a 
real world setting, where students can interact with the 
target audience for their product and understand its 
value.

Rigour - creating a product for a real purpose and 
audience means meeting adult, real-world standards. 
An important aspect of real-world learning is to hold 
students to these high standards (within reason 
depending on age). Knowing that the learning process 
overall will likely be a confidence building experience, 
teachers and parents can feel safe to set the bar high 
and see how much students can achieve. 

  Learning from  
  around the world

• Expeditionary Learning (EL) is a network 
of schools in the United States that has 
developed a practice of engaging and 
challenging students through real-world 
projects. EL schools began with the experience 
of teachers who found they could engage 
students by letting them take school time to 
carry out work that was practically useful to 
their community. Together the schools have 
refined practices to make this work more 
robust, knowledge-rich and challenging. 
With the Center for Student Work they 
are documenting ways to assess creative, 
productive student work, to contribute to 
continuously raising standards and adult 
expectations of what students can do.

• The Pacific School of Innovation and Inquiry is 
a small high school in British Columbia, Canada 
where students co-create their curriculum to 
include extensive, personal projects. Students 
work closely with teachers to integrate 
different subject standards into their projects, 
and connect them to opportunities and needs 
they perceive in the wider world. The school’s 
faculty have been developing a new approach 
to graduation in B.C. that would allow students 
to make deeper connections between 
subjects, their community, and the world.

• Hartsholme Academy is a primary school in 
the UK where students experience learning 
as an immersive, ongoing activity. The 
school is designed and equipped to create 
new, rich learning environments related 
to different topics, from a rainforest to a 
viking boat. Students live and breathe their 
learning, practising every day how different 
subjects are connected, and engaging 
in sustained enquiries on big questions 
that promote ongoing engagement. The 
school’s approach preceded a revolutionary 
turnaround in results, from a situation of 
persistent underachievement to one where all 
students are meeting or exceeding learning 
expectations by the time they leave the school.

Real-world learning
Looking to the outside world is a good way to start: the 
world offers many opportunities for the kind of social 
feedback that motivates people to learn, work and 
be productive (Dumont, Istance & Benevides, 2008). 
Creating experiences for students to produce work 
that has meaning for people in the real world outside 
of school can help them to feel engaged and valued. 
When students are equipped with the basic content 
knowledge, skills and learning techniques, they thrive 
in real-world learning situations. The growing body of 
evidence on project-based learning is testament to 
the impact of this kind of work on learning outcomes 
(Vega, 2012). Along withwith problem-based learning, 
these kinds of experiences are often found in schools 
practising ‘authentic’, ‘inquiry-based’ or ‘immersive’ 
learning. As the examples here illustrate, however, it 
matters less what you call it, and more what you do. 

http://www.google.com/url?q=http%3A%2F%2Felschools.org%2Four-approach&sa=D&sntz=1&usg=AFQjCNHUQ8MJafLa_aILsKdevwYkfsyyEw
http://www.google.com/url?q=http%3A%2F%2Felschools.org%2Fstudent-work&sa=D&sntz=1&usg=AFQjCNFSkNSd7qLcSyqKEVoe5Nfht-PWVw
http://www.google.com/url?q=http%3A%2F%2Fwww.learningstorm.org%2F&sa=D&sntz=1&usg=AFQjCNEdHWOUkORs7Ee5zMsv0TzL0qqeYg
http://www.youtube.com/watch?v=Rmw_kVX4lj4
http://www.youtube.com/watch?v=Rmw_kVX4lj4
http://www.google.com/url?q=http%3A%2F%2Fwww.hartsholmeacademy.com%2F&sa=D&sntz=1&usg=AFQjCNGFl5bVO3cvzA2MNji_ZGD523MJQg
http://www.google.com/url?q=http%3A%2F%2Fwww.oecd.org%2Fedu%2Fceri%2F50300814.pdf&sa=D&sntz=1&usg=AFQjCNHUKy1cYYyaHu_4BQ2LiO_ESSUHXg
http://www.google.com/url?q=http%3A%2F%2Fwww.edutopia.org%2Fpbl-research-learning-outcomes&sa=D&sntz=1&usg=AFQjCNH1SQrWa8ted0ypiSiAOFRZLxIaeQ
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 Learning from the program
Gungahlin College, Canberra

This semester the Gungahlin College Learning 
Frontiers team are working with a small group of 
students, called Young Artpreneurs, to prototype 
a program that will see the College transformed 
into a creative hub for the local community. 
The Young Artpreneurs will consider how to go 
about developing real-life products and services 
for their community with the guidance of a 
professional artist, using the College’s state of 
the art facilities and an entrepreneurial mindset.

Mount St Benedict College, Sydney

The Middle Years team at MSBC are investing in 
co-creating learning opportunities with students 
and documenting the process though a range of 
media platforms, including Twitter and film, with 
some new directions regarding feedback and 
authentic audiences for projects. 

The MYBennies Choice project asks students to 
reflect on three core questions to deepen their 
own understanding around learning is and what 
good learning looks like;

• What am I passionate about? 

• What am I interested in learning more about? 

• How can I make a difference? 

The students will co-create with a mentor 
an individual, pair or small group in-depth 
investigation of a chosen area of interest, or 
develop a major work in a creative field. This 
mentor may seek support from other teachers 
within the College, older students in the College, 
parents, grandparents and members from 
community groups.

 Practice example
Trident High School, Whakatane - a co-
educational secondary school in the Bay 
of Plenty, with a roll of approximately 1200 
students

The school offers a very broad curriculum. 
Beyond the normal opportunities, students may 
opt for:

• Te Aka Motuhake: This is a reverse ratio 
classroom where 60 percent of the students 
are Maori to provide a different cultural 
dynamic in the classroom

• A Bring Your Own Device class: In this class, 
teachers can rely on students to have their 
own netbook or tablet and can plan lessons 
accordingly to include e-learning 

• A five week learning experience on Great 
Barrier Island: The core curriculum and skills 
are taught in an authentic setting together 
with survival skills and experience of a range 
of outdoor activities

• The Trades Academy: This is led by Trident 
High School in partnership with local 
schools, Waiariki Institute of Technology and 
local businesses

• A forestry course: This course was 
established with a local provider

http://www.gungahlincollege.act.edu.au/
www.msben.nsw.edu.au/
http://www.trident.school.nz/


CANBERRA DESIGN HUB 
Lab sites  
• Gungahlin College
• Amaroo School

Developer sites 
• Blue Gum Community School
• Daramalan College
• Kildare Catholic College
• Mater Dei College
• Snowy Mountains Grammar
• The Scot’s School
• Association of Independent Schools ACT

CREATING THE FIRST DESIGN HUBS

Subsequently, two further design hubs were formed in Canberra and 
Melbourne. These hubs join the program alongside Sydney and Adelaide. 
Another design hub in Brisbane followed. 

Canberra exploratory questions
• How do we empower students to become active 

agents in their learning? 

• How does completely open and shared learning 
lead to engagement of all stakeholders? 

• How can student learning result in valuable products 
and services? 

• How can we harness the power students’ social 
contexts to deeply engage them in learning? 
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http://www.gungahlincollege.act.edu.au/ 
http://www.amaroos.act.edu.au/
www.birdwoodhs.sa.edu.au/
http://www.bluegum.act.edu.au/
http://www.daramalan.act.edu.au/
http://kildarecatholiccollege.com/
http://web.mdccww.catholic.edu.au/ 
http://www.smgs.nsw.edu.au/
http://www.scotsalbury.nsw.edu.au/ 
http://ais.act.edu.au/
www.woodcroft.sa.edu.au
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Gungahlin College – Providing all 
students with opportunities to Connect, 

Learn and Achieve

Gunghalin College is purpose built for teaching and learning 
in the 3rd millennium; classrooms are open, flexible, collaborative 
and all backed by strong IT infrastructure. There is a strong focus 

on professional development for teachers and, through an ongoing 
focus on improving teaching and innovative practice, the College aims to 

utilise the full potential of its building’s modern design to get the very best 
outcomes for students. The College is building a culture that supports 

creative thinking and challenges the old ways of ‘doing education’ through 
a strong evidence based culture and job-embedded professional learning.

“We hope that Learning Frontiers will allow our staff to be exposed, 
and contribute to, the development of new ideas to foster student 
engagement, for young people in and outside of our College and 

ACT Education system. Our teachers will be able to share and 
celebrate their teaching practice with a national audience, and 

contribute their learning and experience of innovation in our 
school setting.”

Craig Edwards, Gungahlin College

Creating a 21st Century Learning 
Environment at Amaroo School

The school recognises that one of the biggest challenges 
facing educators today is the need to personalise learning 
in order to prepare today’s learners for jobs that don’t yet 
exist and which will require proficiency in technologies that 
have not yet been invented. Their Digital Technical Innovation 
and Pedagogical Support (TIPS) program has developed a 
non-traditional leadership team to embed ICT into pedagogical 
practices across the school. 

“The ‘applied’ skills which have been identified by employers as the 
most important for the future workforce are the 4Cs. However they 
are too often trumped in the curriculum by basic knowledge and 
skills, i.e. English language, reading comprehension, mathematics 
etc. We believe the answer is to fuse content and skills with 
the 4Cs – critical thinking, communication, collaboration and 
creativity. It is our responsibility as teachers and educators to 
fully understand the components of this set of skills in order 
to better focus on them in our instruction.”

Marilyn Morris, Amaroo School



 
Students accepting 

responsibility for their learning at 
Wooranna Park Primary School

The philosophy underpinning Wooranna Park 
has always been built around innovative practice, 

effective teaching and learning principles that excite 
and ignite students’ thinking.

“The Learning Frontiers design principles are consistent 
with the school’s philosophical beliefs.  An emphasis 

is placed on students accepting responsibility for their 
learning, along with learning through collaboration with 

peers. All teachers work collaboratively in team teaching 
units, with a strong focus placed on differentiating the 

curriculum according to student needs. Opportunities are 
also provided for students to negotiate the curriculum 

and to pursue personal learning passions. Students 
are encouraged to teach other year levels and where 

possible students from other schools. This involves 
conducting workshops, constructing learning packages 
that can be shared globally, promoting entrepreneurial 

thinking, networked collaboration and questioning.”

Ray Trotter, Wooranna Park Primary School

MELBOURNE 
DESIGN HUB
Lab sites:
• Wooranna Park Primary School
• Billanook College

Developer sites:
• Toorak College
• Berwick Chase Primary School
• St Anthony’s Noble Park
• Dandenong West Primary School
• Methodist Ladies College
• Woodleigh School
• Mt Eliza SC/Hands on Learning/Real 

Time Learning
• Bacchus Marsh Grammar
• Nichols Point Primary School
• Eltham East Primary School
• Project Synthesis 

Melbourne exploratory questions
• Many educators believe that the environment can be 

the third teacher after home and school. How can more 
stimulating learning environments be created with a 
wider, diverse range of stakeholders?

• Student engagement is heightened when they create 
products and services of value to others. How do we 
create purposeful learning through entrepreneurial 
activities and mindsets?

• Students become more responsible learners  
when they have more autonomy to co-create  
their learning. How do we put students in  
control of their learning?

• Assessment becomes more meaningful when  
it is authentically placed and involves a range  
of assessors (students, parents, experts and  
mentors). How do we create culture of  
authentic assessment that involves a wide  
range of stakeholders?

 
Billanook College 

– Enhancing and extending 
innovative practice through Learning 

Frontiers

Billanook College is already committed to a vision of 
learning that is not contained in academic silos, but rather 

accessible and ongoing anywhere, anytime, for all time, 
and which helps learners to become ‘future makers’. They are 

exploring a learning framework built around ‘mastery’, ‘discovery’ 
and ‘journey’ that will require teachers to reconceptualise 

teaching and learning, and the learning environment.

“We see school leadership, technology, community and 
collaboration as current strengths, along with a desire to invest 

more heavily in learner agency and to find assessment tools 
to match our pedagogical vision. We also want to develop 
the capacity to test learner engagement to ensure these 

changes really make a difference. The opportunity to 
act as an innovation hub will consolidate the work 

we are currently doing.”

Cheryl Mutabazi, Billanook College
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http://woorannaparkps.com.au/
http://www.billanook.vic.edu.au/
http://www.toorakcollege.vic.edu.au/
http://www.berwickchaseps.vic.edu.au/
http://www.sanoblepark.catholic.edu.au/
http://www.dandenongwestps.vic.edu.au/
http://www.mlc.vic.edu.au/
http://woodleigh.vic.edu.au/
http://www.mesc.vic.edu.au/
http://www.mesc.vic.edu.au/
http://mtelizarealtime.wordpress.com/
http://mtelizarealtime.wordpress.com/
http://www.bmg.vic.edu.au/
http://www.nicholspointps.com/
http://www.elthameastps.vic.edu.au/
http://projectsynthesis.com.au/ 
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GETTING INVOLVED  
IN LEARNING FRONTIERS 
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Learning Frontiers wants to make sure that 
engaging learning practices are available in every 
school and to every student. We need to design 
a system that supports teachers and principals to 
focus on student engagement both as a valuable 
end in itself and as a route to improved learning 
outcomes.

If Learning Frontiers is going to successfully 
develop and spread engaging practices, it will 
need to work with learners, their families and 
communities, with professionals in schools, and 
with partners in business, voluntary, creative and 
cultural sectors. 
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How can you participate?
Schools, individual teachers or principals, and other 
organisations can participate in Learning Frontiers by:

• providing expert advice to schools working within 
design hubs

• participating in research activities with your 
students, such as the engagement survey

• suggesting, trialling, evaluating and iterating new 
promising practices for engaged learning in your 
own school context 

• working with schools to share practices with the 
profession and the wider community outside of  
design hubs

• convening a network of peers to discuss student 
engagement and consider how to apply practices 
emerging from Learning Frontiers in your own 
contexts 

If you are a student or a parent, you can participate in 
Learning Frontiers by:

• sharing your story about engagement with the 
Learning Frontiers community (see ‘how to 
connect’ section)

• suggesting that your local teachers and schools 
connect with the initiative and apply to be part of a 
design hub

• bringing together a group of parents, students 
and teachers or a conversation about student 
engagement and the role you might each play in 
deepening it

• partnering with a teacher to develop or trial a new 
practice

Connect with Learning Frontiers

Join our Google+ community 
to share resources, ideas  
and conversations

Follow us on Twitter through  
@LFrontiers and #learningfrontiers

Email the Learning Frontiers  
team at learningfrontiers@aitsl.edu.au  

Please email us if you would like to access 
a text only version of this publication. 

https://www.surveymonkey.com/s/learningfrontiers
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http://http://www.innovationunit.org/
http://www.aitsl.edu.au/
http://www.aitsl.edu.au/learning-frontiers

